PSYCHOLOGY
PAPER—II

Note : This paper contains fifty (50 multiplechoice questions, each guestion carrying
two {2 marks. Attempt all of thern

1. According to Gestalt Theory insight is the -
{AY  “aha” moment in problemn solving

{(BY reorganized problem structure
{Cy  gradual accretion of a problem solution O

(I} main component of means-end arnalysis

2.  Assertion (A) Individuality, finding one’s way to i essence of one’s
being, and self-determination ar element of the
rhernomenological perspechve

Reasening (R) A person’s persumht}r is p atter of the uniqueness
hidder within and partl what the person chooses

to make of it

Code

{AY  Both (A) and (R) are true and I:R x—.eu:t explanation of (A)
(B} Both (A) and (R) are true bu & correct explanation of (A)
{Cy  (A)is true but (R) is false
(T (A) is false but (R) is

3.  Information decays S1TN INeMmOory ¢
{AY  faster than MEeInory
(BY faster
(©
(D}

n fro rt tenm memory

tan from short term MEeInory

for rehearsed than from elaborated iterns

ental research designs, error variance is sought to be minimised by -
dorn assigniment of suljects to groups only

Control or systernatic manipulation of extraneous variables only

{Cy  Matching echniques only

(D% All of the above

5. Method of surnrnated ratings was developed in attitude scale construction by -
{AY  Thurstone {BY Bogardus {Cy  Likert (D%  Thorndike
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10.

Ilatch Tist-A and List-F :

List-A List-B
Theorists Theeries of persenality
{ay  Kurt Lewin (I  Trait theory
{by Gordon Allport (il Field theory
{cy  Erik Erikson (iify Theory of individual psychology
(dy Alfred Adler {ivi Psycho-sodal theory
Code :

@ ® © @ 0
(Ay & @& dvy b
(B} (@ gy G v O
(G vy 3 G &
O @ @ o @ .
Leaming that is affected by conseguences is called - Q
Ay Classical conditioning (B} S@ leaming

P c

{Cy  Behavioural self-management (DY onditioning

Tiny gap between the axon terrninal rndyron and the dendrites or cell body of the
next neuron is :

{AY  Synaptic knob Y QS yrapses

{C}  Synaptic cleft Syrnaptic vesicles
Arny distorting orse *

of the outer world

{AY TProject

of a person’s iInner world on hds perception or conception

Irtrojection {Chy Empathy (T Drenial

\ 4

f measurernent contains :

s of nominal and ordinal scales

solute zero poirt

mparable differences between different intervals of the scale
a minirnun requirernent for use of parametric tests.
Code :

(AY Y, (A, i) and {Ivy are correct

(By (i), 31} are correct

(Cy (Y, (31) and (iv) are correct

(D0 (Y, (i and (dvh are correct

An ing

(3}

=
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11. Asgsociative neurons are found at -
(A}  Spinal chord only (B} Hands only
{Cy  Legs only (¥ Spinal chord and Brain only

12. The place theory of pitch in hearing was first proposed by :

{AY  Hermann Helmholtz (B} George Von Bekesy
{Cy  Heinrich Hertz {TV  Stevens

13. The opponernt-process theory of colour vision was formulated by - 0

(A)  Young-helmholtz (B} Hering
{Cy  Kuffler (¥ Leo Hurvich and Dorothea oI
\ 4
14. Match List-A with List-B and select the correct answegsmel odes given below :

List-A List-B
Nervous system and Brain e nitro]

{a) Central nervous system {1} Q onrecting receptors and

ectors

(v Peripheral nervous systemn
{c}  Right cerebral hemisphere
{dy Left cerebral hemisphe

side of the body
Brain and spinal chord
(ivi Right side of the body

Intelligent people are more creative.

Intelligence and creativity are positively related.

{A) Both (A) and (R) are false
(BY Both (A) and (R) are true
{Cy  (A)1is true but (R) is false
(D (R) is true but (A) is false
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146.

17.

15,

149,

20,

21.

22,

The Eysenck Personality Inventory (EFI) has the following dimensiondsh :
{AY  Extraversion only (By Extraversion and Neuroticism only
{Cy  Neurotidsm only (I¥y  Extraversion, Neuroticisin and lie only

When one is actively engaged in thought (tryinge to work through a difficult problem)
the EEG record would show a rapid but rather irrepular pattern of electrical activity.
This sort of activity pattern of brain is called :

{AY  Alpha waves (B} Delta waves

{C} Beta wawves (T Theta waves

Validity that yields information about how well the scores of one z@-mlate
with scores from a second measure is called :

(A} Face validity (B} Content validity

{Cy  Concurrent validity (I Criterion validity @ *
Which of the following characteristics is true of i d basic research in

lie
Psychology ?
()

Baszir research has no human relevance

{(BY Applied research has impact on pmb @ real life
{Cy When basic research is applied ontrol conditions it becomes applied
research

(Ty  Both {A) and (B} are true

Which one of the followin ea,sure aptitude ?
{A) GATB {Cy FACT (DY DAT
Assertion (A) : ero zains strength as children incorporate many of

nts values and attain gender identity.

Reasen (R) Children cope with nedipus complex by repressingthe associated

‘ threatening feelings and by idertifying with the rival parents,
anel this contributes to gender identity.

{(A) is true but (R) is false
(D% (A)is false but (R) is true

Wher we perceive an apple fromn a distance of & or 16 feet, itnakes no difference in our
perception. Choose the correct reason from the following options :

(A} Perceptual assimilation (B} Perceptual contract
{Cy Perceptual constancy {I¥y  Perceptual vigilance
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23,

24,

25,

26,

A type of thinking in which a person searches for rmultiple ideas or solutions is -
{AY  DHvergent thinking (B} Vertical thinking
(Cy  Ideational fluency (It Convergent thinking

Match correctly the Psychologists {List-Ih with thelr sugrested reasons for forgetting

{List-ITh

List-1 List-I1
{ay Atkinson and Shiffirin (It  Lack of retrleval cues
(v Craik and Lockhart iy Inadeguate perseveration
consolidation of leamed
{cy  Muller and Pilzecker (iify TDHsplacerent of learn
{dy  Tulving fivi Tral processing of ldirme terial in
STW and LT

Code : @ ¢
(a) (d) @ (d

(A () vy G &) < '

(B} & a4l vy (il

(G 3 @ il v %

O &) @ @ @ &

Remembering information about fsfpuld® in addition to what you intended to

remember {ex. position of a para in'®pagel is called :
(AY  Accidental learning @ borative leaming

{Cy  Incdental learming Intentional leaming

Match List-] (Test) istsl] {Population / Ability)
List-I List-1I

(Population / Ability)
Mard {ft  Students’ spedific abilities
Test
v Scale iy Mertally Retarded
rnia Test of (iify TPeople from different cultures
f Mental Maturity
Progressive hMatrices {ivi  Wery young children

@ & @
(ay @ an 4 v
By vy (& dad @b
(Cy ab @ & @

(D} @ vy @ (D
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27. When we look at a figure for somnetime and then look at another fipure, the perception
of the second figure is referred to as _

(AY  After image (By Ilusion
{Cy  The fipural after effect (D% Distorted perception

28. Match the itemns of List-I with those of List-I1.

List-1 List-II
{ay id i}  energy that comes from the sexual instinct
by epn (i rnediator between reality, the super ego,
{ch  egoideal {ily unconsdous urges seeking expression
(dy libido {ivy that part of super ego concermed with ds

Code : L 4
@ ® @ @
&) @ @ @ w) ()

B @ @ @ 6 (b,
© @ @ @ dv) &

(DY vy (i @ @

29, Asserdion (4) The p h'® an instrument used to measure physiological
Tes] ted with ernotional arousal
Reasen (R) : jons “dre the products of one’s beliefs and physiological

es are cognitive effects.
Code :
{AY  Both (Afand (R) are true and (R) is the correct explanation of (A)
d &) are true but (R) is not the correct explanation of (A)

ich of the following staternents is NOT true of classical conditioring ?

{AY  Backward conditioring, in which UCS ocours before the C5, is more effective
than delay conditiordng.

(By Conditioning is faster as the intensity of CS or UGS increases
{C}  Longer the CS-UCS interval the weaker the conditioning

(D% A weak conditioned response may reappear sometime after extinction
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1.

32,

33,

34,

According to Gestalt theory, which of the following staternents is correct ?
{AY  Perceptual organization is natural

{BY Perceptual organization is acquired

{Cy Perceptual organization is partially natural and partially acquired

(I} Perceptual organization is a false notion

The aroused condition of an organism that results from some bodily or tissue
called :

(AY Drive (By Motive {Cy Goal {D}G

The theory of ermotion proposed by Schacter and Singer is a ¢ ! !

{AY  social theory of ermnotions (B} rneurobinlogical theo otions

(Cy cognitive theory of emotions (I psychoarnal orygef ernotions

A researcher cormnpared the effects of two methods of §ea t on depressive patients.
The first 20 patients adinitted to a clindc were tr od 1 and the next 20 by
method 2. Pre-and post4reatrnent deprassion two groups were compared.

Assertion (&) The research desi
experirnental degi

si-experimental and not an

Reasening (R) Experimen pea@ures require random or systematic
assigronent G subfcts to treatment conditions.

Cede :
{AY  Both (A) and (R) aredgnie ) is the correct explanation of (A)
{BY EBoth (A) and (R) %u (R) is niot the correct explanation of (A)
f
J i true

{Cy  (A)istrue bu i
(D" (A)isfalse b i
4
(B} learning

uilibriun (I equilibrium

ich of the following is not true about the trait approach as compared to type
approach ?

{AY A traitis more Hmited in influence

{BY Unlikethe type approach, thetraitapproach permits a large rumber of dimensions
{Cy  Trait approach avolds over simplification

(D% Any rumber of traits can be combined into a systematic theory
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27

35,

39,

40,

Punishrent involves :

iy Suppression of behaviour

(il Behaviours being followed by urnpleasant consequences
(iify Avoidarce conditioning

fivi Increasing strength of a response

Which of the following is true ?

{AY () and (33} are correct

(BYy (i) and (i} are correct

{Cy {3 and i) are correct

(I (Y, (if) and (iii) are correct Q
Assertion (A) In variable-irterval schedule organisms respoffd’at dy rate.

Reasening (R) Variable-interval schedule of reirﬁfnrcem@ partial or
Intermittent schedule.

Code : L 2

{A)  Both (A) and (R) are true and (R) is the correct iom of {A)

(Y EBoth (A) and (R) are true, but (R) is not the coffect e tion of (A)

(Cy  (A)is true but (R) is false
(D% (A)is false but (R) is true

Wher a Conditiored Sirulus {CShisno
(UCSY, the 5 gradually loses the aby
phenomernon is knowrn as :
{AY  Reconditioning

(Cy  DHscrirnination learmin

llowed by the Unconditioned Stirmilus
vidke Conditioned Response {CRY. This

Barckward conditioning

Match Tist] with List-I

List-1 List-I1
{Phenomena (Concepts)
{ay Rules regarding delivery of iy  Shaping

ion. of desired (ify Purdshinent
ess of weakendng or (iily Reinforcement

olurtary response {ivy Schedules of reinforcernent
{vi  Operant

@ ® @
(ay & @ dh
(By vy (i) (v ()
() vy @ @ v
(D (v @ @ 4D
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41. Conditioning technique designed to gradually reduce anxiety about a particular object
or situation is called :

(A} Sensitization Therapy (B} Cognitive Therapy
{Cy  Desensitization Therapy (I} Cogritive-Behavioural Therapy

42, Larzarus suggests different components of emotions. Arrangs them in sequence.
{1} Cognitive Appraisal

{ily Person-environmert relationship

{iify FEmotional Resporses

Code : O
ay @ @ @ ()

B @ G @

© @ & 4

oy @ & b

43. Memories thatshed light on the power of ch.stm has strong vivid recollection
of samne autobingraphical event and that cafties strong ermotional reaction is
krnowr as :

{AY  Picture Memory &!& Mermnory
{Cy  Flashbulb Mernory tic Mernory
44, Match List] {Type of Resegrc t—II {Essential feature).
List-1 List-II
(Type of Res {Essential featurs)
{ay Laboratory D%mem Iy  Unobtrusive observation
{b} (ily Study of covariation of events
{ch D (iily Maturalistic observation

ioral Research {ivy Information collected through interviews
or questionnaires

{vi  Control and systernatic manipulation of
variables

© (@
(ay @ am @ v
(By v @ 4 v
(©y @  an  dm v
D)y (v @ (v ()
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45,

446,

Read the passage below and answer the questiens (45-50) that fellew, based on
your understanding of the passage :

Jerome S. Bruner is a cognitive psychologist, with priznary interest in the
development of mental abilittes. He had a major Impact on the education profession
with the publication of his book The process of education (1960). He later proposed some
theorems regarding instruction, lustrated by the teaching of mathernatics, and moved
further toward a theory of instruction in a subsequent collection of essays (Bruner,
1966). In the latter, he points out that a theory of instruction is prescriptive in
proposes rules for achieving knowledge or skill and provides techniques for me
or evaluating outcormes. It is also normmting, In that it sets goals to be achidgled
deals with conditions for meeting thern.

He goes on to specify four features that a theory of instruction rnust end
1. Predisposition fo learn. A theory of instruction must be co

experiences and contexts that will tend to make the child W

leamn when he or she enters school

2. Sgructure of knowledge, Tt rust specify the ways in a bgdy of knowledge
should be structured so that it can be most readily ddry the learmer.
3. Segquence It should spedfy the most effective B‘;n%@rhjch to present the
materials.
SQ of rewards, moving from

4. Reinforcement. It should specify the natur
extrinsic rewards to intrinsic ones.

Brurer has taken the position that, with su erstanding of the structure of a
field of knowledge, something anticp ater, more advanced concepts can be
taught appropriately at much earli 15 aphorisin has beern widely quoted :
“ Any subject can be taught effectiv e Intellectually honest form to any child at
any stage of development”.

The developrnertal aspectof B
originally stimulated by B
representation in a devw.

ory les inhis interest in cognitive developrment,

is has led him to emphasize three modes of
sequernce : the enactive, the {conic, and the symbolic.
The enactive mode i ough action, an essentially wordless learning, such as
learning toride abi 4 iconic mode is based on represerdation through perceptual
means fhence the “IEn",_9r Image standing for something). A mental map that permits
oute from where we are to where we are going constitutes such an
iconic repxggenttiof® Finally, the symbolic mode enables the translation of experience
ese permit eventually the kinds of transformations that at the later
of a0 ruch interest to Plaget.

re shows that Bruner is primarily concerned with -
plication of leaming theory

application of prindples of development to education
role of language in human development

(D% teaching of mathematics

Prescriptive theory i1s one which :
{AY  suggests practical applications (B} sets objectives or goals
{Cy  has educational relevance (I spedfies learning outcomes
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(45 - 50) Frwfaftam wane =7 @ AT s Taier W o 3 ST SET wE E e

Fig wE, g wE EwaeE o & gdietie ¥ feal oo el sﬁ:.rf‘ma gt &
fegepre o B oEmEY x4 The process of education (19600 & weEwE B Ea twan oHE
e e ety Y & word TR wn vt W R o avsdw € Wit an
el & FEE (Bruner, 1966) B 0 Wprr Yoy 2y aemn 2Ry W P:resmpuve
# <.:‘i’&«fi FE U WA & Ty waamtan toug Basy Toepd & P qEHRES AT Ty
F1 U nommative 3 F faed wayy Bnpfie ¥ voy el Taann B fans e
WEOEE | IRNE TR avady TR Y uvt Yavmmed w Yagmm Yo B

1. Y T TEEEsy (Predisposition) 3w Yagre F 27 s v wand
apdyEE B el oy whed & Y wen e wnd Bap g aed B
7. RTINS e ad o med o N Yrw owmm omew Ve e
TR FEETT B ¥R I VIR W OB

3. Edcoum e el R Rew ouwm f wead wy e R oun

&, TEERE - VIR W BT UH SR w VY Ay
&y Tadta wny

-?.;[3{ 3 *ﬁ‘fﬁ% fopry T 3‘53 ¥ a“{:f & ra

Ty Ta e )y Y el i T : BE PEET B gul w anEteen &
REET S w v v W v e ey Ygsmvewesw ghemw B W SRR

wyEEgr b B wag B tes 9eANE Wrter ey Yomvmerw w o ot o e wn
Tom ¥ . the enachve, th the symbolic. Enactive iy & iy Prapay B
e B W g we i o wefEs mwgE T Ieonic *ﬁ&'ﬂf q Wa‘a%‘*aﬂrrf P
1 ad & Fan whafay rggEptm RO W e mu Y- wouEn

¥ Iconic Fesferd P g g By e S}rrnl:rnhc Yy avp B
wEk o gun F Sawd 20 van E’r oy W F Vol frpd T oy BT

45. TR HE mean i A et F .
o Fegr & s &

g - Yo & appder B

e fepeerny F v i g B

(DY skeefug & faaom &

2

a6. TEREEN mnm W

(A = s e an (By wm wm wyy Pl wnlt
(Cy  Sefore gy Fwt ¥ (DY sty Rrepd Tnpfe wwt 3y
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47,

48,

49,

50,

According to Bruner,
{A) concepts can be taught only In appropriate stages
{BY concepts should orly be taught after emergence of words

{Cy  concepts can be appropriately taught at any stage of development

(D% children should learn concepts only through action

A theory of instruction must deal with predisposition to learn which refers t
(A}  sequendng of development stages 0
(BYy individual differences amonyg children

{Cy  cognitive developrnert O

(D the conditions of child’s envirorment before enlseﬁn@ L 2

Ir. Bruner's theory, structure of knowledge refers to :O
{AY  existing organization of knowledgs In le i

(BY organization of knowledge to faclita it

{Cy  iconic, enactive and symnbolic wledze

(D% Inages associated with a sys owledge

Based on the iInformation a®aila the passage, arrange the following in the order In
which they develop ac Brurer’'s theory.

iy Language b ntation and transformation of knowledge

(ily Action d edgxe

{iif} =L el mowledge

iy, (i1 and {3
(D), (1) and (i)
(D) (), () and

] —0405 22



47,

48,

49,

50,

I E BB

(A) EYEP] RN TR FeEn o wgen W e T

(BYy  wa wY wefe ¥ wvwe § Suer T W nws 3

(Cy sy Bewl oF Waars l svaksy 5 TR BT S g W oRES T
(DY ol oy s o whaen e el gn F e By

g
7

e Ygr o angwge w0 & Wl w1 Bl (predisposition) # 28

(AY  THEmLE MRl w ENy B

(By ol o Huwer P
(Cy  Fgmapr fgam

(DY % waw 3 v A & g Y el ¢

- e o e T v o R ()

(A) WU @y & A greer g al vy

(BY R T B W R ET s
(Cy  awdatrE, paviasy ae feaifor
(DY 3 ot Wy ¥ we HaE uh

wyiw o e waTmat
Tagaptha &

iy s R
y  Bew aepfle g

), @ w0
@ @ o
O @ @ e @
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